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Abstract. Learner autonomy is currently one of the central themes in language education. Autonomous 

learning plays an important role not only in university life but also throughout the life of learners. Explor-

ing teachers’ perceptions and practices regarding learner autonomy (LA) is necessary, especially in the 

local contexts, to provide more insights intothe field. The present study was conducted with 20 English-as-

a-foreign-language (EFL) teachers at Dong Thap University, Vietnam through interviews. The findings 

showed that the teachers had positive understandingsof the related aspects and levels of learner autono-

my. In practice, they made significant attempts to cultivate students’ autonomy. However, they faced cer-

tain common problems as shared by EFL teachers at other universities in Vietnam. On the basis of the 

findings a number of implications have been made. 
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1. Introduction 

In the context of the informative technological development these days and the changing situa-

tion of English language teaching in the 21st century, autonomy is considered as a crucial goal in 

the teaching and learning process. Therefore, the Ministry of Education and Training (MOET)of 

Vietnam has practiced the Law of Higher Education to promote the quality of the higher educa-

tive system approaching international standards in the 21stcentury. Up to 2017, MOET had tried 

to integrate and develop learner autonomy in the credit education system. A number of new 

policies regarding this matter have been issued. Article 40 of the Education Law of Vietnam 

(National Assembly of Vietnam, 2005) states the criteriaaboutthe contents and methods of edu-

cation in higher education where LA is animportant element: “Training methods in higher edu-

cation must be brought into play to foster the learners’ ability to be active learners, to study and 

to do research by themselves, and to foster their practical abilities, self-motivation, creative 

thinking, and ambition”(p.13).Hence, the teaching and learning method in higher education 

needs to be fulfilled with three major aims: (1) fostering students to learn, autonomously and 
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activelyself-researching, (2) increasing their creative thinking andpractical abilities, and (3) cul-

tivating their self-motivation and ambition to achieve life-plans. Additionally, in the develop-

mental education policy in the 2011 – 2020 period, accompanying the Decision number 711/QD-

TTg, 13 June 2012 issued by the Prime Minister (Prime Minister of Vietnam, 2012), the Govern-

ment emphasized the need to innovate teaching methods and assessment, training students 

with the aim of developing their activeness, creativity, and learning autonomous ability. 

However, for limited reasons, traditional teaching and learning English, or the teacher-

centered method in the Mekong Delta is still found common, especially in local colleg-

es/universities where most freshmen are at a low academic level, even though educational re-

forms of the English subject in Vietnam have been carried out for over almost ten years. In the 

rapid technological information era these days, students can find knowledge by a click on the 

Internet. Hence, the teacher role should be changed so as to help students to foster their LA 

ability effectively. Like other countries on the globe, Vietnam has adopted a credit systemfor 

recent years. In this educational system, students are asked to rely more on themselves in learn-

ing rather than on their lecturers in classes. The question that appears here is how students are 

able to learn autonomously because they did not have the opportunity to develop this method 

during high school or have not beeninstructed to do it. Although a number of researchers have 

studied EFL teachers’ perceptions and practices towards learner autonomy in Western nations, 

Asian countries, including Vietnam (Borg, 2006; Borg & Al-Busaidi, 2012; Keuk &Heng, 2016; 

Haji-Othman & Wood, 2016; Tapinta, 2016; Alhaysony, 2016; Nguyen, 2016; Dogan &Mirici, 

2017) in recent years, their results have not been comprehensively generalised. Further research 

needs to be conductedregardingthis field in such rural areas as the Mekong Delta, South Viet-

nam, especially in Dong Thap University, where little research about LA among EFL teachers 

has been done and where most English majors have a low level of English proficiency (in com-

parison to that of their partners in other universities in the country). 

2. Literature review 

What is learner autonomy?  

For over three decades, many definitions of LA in language education have been set. 

Holec (1981:3) defines it as the “ability to take charge of one’s own learning”. Wenden (1991:15) 

states that autonomous learners are the ones who “have acquired the learning strategies, the 

knowledge about learning, and the attitudes that enable them to use these skills and knowledge 

confidently, flexibly, appropriately and independently of a teacher”. In the same vein, 

Littlewood (1999) believes thatLA should consist of the two characteristics: (1) Learners should 

have a duty to their learning process; (2) Learners have to design their learning objectives, find 

their learning styles and assess their learning process; and adds that autonomy is a popular 

kind of learning and can apply in any culture. Meanwhile, Nguyen (2014:21) claims that “learn-
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er autonomy is defined as learner’s willingness, and ability to take responsibility, plan, imple-

ment, monitor and evaluate his/her learning with tasks that are constructed in negotiation with 

and support from the teacher”. Then, Alhaysony (2016:46) makes a list of different definitions of 

LA defined by many language researchers and concludes that most of them focus on 

learners’ability, capacity, responsibility, control, demonstration, attitude, willingness, and mode 

of learning. 

Hence, present definitions of LA are not unanimously shared by researchers around the 

world, probably because LA is a multi-dimensional construct. It, yet, unanimously consists of 

(1) the learner’s perception, awareness of his/her learning responsibility at the base line level; 

and at the higher level (2) ability, strategies, willingness to make plans and perform actions of 

learning with and without the instructor assistance. 

Previous studies on teachers’ LA perceptions and practices  

Leaner autonomy is a complex construct, and teachers’ perception, i.e., what teachers be-

lieve (Borg, 2006); is, by all means, crucialin teaching practice. Also, it straightly influences their 

designing and conducting classroom activities. Thus, a large number of studies have been done 

to exclusively investigate what EFL teachers perceive and how they approach to develop LA in 

their specific contexts. The following is some of them.  

Borg and Al-Busaidi (2012) carry out a study by using questionnaires and interviews in 

Oman in which 61 EFL teachers responded to questionnaires and 20 participated in the inter-

view. The findings showed that teachers had positive perceptions towards the notion of LA and 

its advantages for language students; however, these researchers found that teachers’ thought 

of enhancing students’ role to decide their learning (i.e. objectives, assessment and materials) 

had a distance with their practices. Besides, Dogan and Mirici (2017) conduct a study with 96 

EFL instructors in nine Turkish universities to explore those teachers’ perceptions and practices 

regarding LA by means of questionnaires and interviews. The results reflected the teachers’ 

positive opinions on diverse aspects of LA. 

Additionally, several LA studieshave been conducted in Asia. Nguyen (2014), for example, 

explores LA at ten universities in Hanoi with 188 teachers answering questionnaire and 4 teach-

ers taking part in interview and observed lessons. The results indicated that overall teachers did 

not have full understandings of the concept and did not enhance LA due to many factors such 

as difficult conditions of their teaching settings, the courses. Specially, they did not know how 

to foster LA in classes. In the same line, Wang and Wang (2016) reported their study of 44 lan-

guage teachers regarding enhancing LA in a Chinese university through questionnaire, inter-

view, and held four workshops to explore EFL teachers’ LA cognition and practices. Their re-

search showed that the participants lacked a clear understanding of aspects of society and cul-

ture affecting LA and did not make students increase their perceptions of LA or instruct them to 
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evaluate their learning. The researchers, finally, suggest that language teachers’ perceptions 

regarding LA should be fostered. 

Similarly, Keuk and Heng (2016) carried out their research on70 Cambodian EFLteachers’ 

beliefs and practices through surveys, interviews, and workshops. Based on the findings, they 

highlight the need for developing LA in higher education in their country. Also, Haji-Othman 

and Wood (2016) claim the necessity to investigate EFL teachers’ beliefs in LA in the specific 

Brunei context. Questionnaires and workshops were used as two tools for them to explore this 

field. In addition, Tapinta (2016) conducts a study on Thai EFL teachers’perceptions of 

development of LA in the Thai university context. Her study revealed that the participants had 

a strong belief in developing LA. The teachers also recognized their role as facilitators in 

students’ learning process. Likewise, in the Philippine university context, when exploring and 

finding EFL teachers’ perceptions and practices on LA, Ranosa-Madrunio et al. (2016) state that 

their teachers understood the role of LA in learners’ learning process. Like other countries in 

Asia, they have some barriers in education and culture when applying LA in their teaching 

process, namely “prescribed curricula and instructional materials, departmental culture and 

policies, exam-based teaching and learning, class size, and lack of training regarding learner 

autonomy” (p.127). Furthermore, Nguyen (2016) investigates 84 English language teachers’ 

beliefs and practices in six universities in Vietnam. He also finds the same problems as previous 

researchers in LA. He indicates that teachers do not create chances for students to make choices 

and decisions in their own learning.  

In spite of a variety of studies investigating EFL teachers’ LA perceptions and practices, the 

obtained results are by no means invariant across the board at all aspects under investigation. 

Although they are mostly positive, EFL teachers from different contexts understand LA and get 

involved in developing it for EFL students at dissimilar levels. The present study revisits LA by 

exploringhow EFL teachers from Dong Thap University, a rural area in South Vietnam, think of 

LA values and what they are trying to do for its development at the current context. The 

researcher hopes to provide more evidence for the current field literature and open to practical 

instructions and further studies, at least at this university.  

3. Methods 

Research questions 

1. What do teachers perceive LA and its demonstrations by EFL students? 

2. What have teachers done to develop LA?  

3. What are the possible constraints they are facing? 

4. How do teachers report the effects of LA activities on their students? 

Participants  
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A total of 20 Vietnamese-speaking EFL teachers in the Foreign Language Education Faculty, 

(Dong Thap University in the Mekong Delta), voluntarily took part in the interview. There are 

six more EFL teachers in the Faculty, but for some personal reasons they refused to join the in-

terview. They were all MA holders, 13 females and seven males, aged from 23 to 50 years, cur-

rently teaching English major classes. Like their partners in other universities throughout Viet-

nam, most of them have so far taught several different subject courses (i.e. speaking, listening, 

reading, writing, grammar). It should be noted that by the time the current study was con-

ducted, none of them had attended any workshops or training programs exclusively on EFL 

students’ LA. 

Data collection instrument 

As a research instrument in a qualitative research, narrative interviews are considered as 

“unstructured tools, in-depth with specific features, which emerge from the life stories of both 

the respondent and cross-examined situational context” (Muylaert et al., 2014, p.185). The rea-

son for the narrative interview to be used is to help the researcher explore EFL teachers’ percep-

tions and practices about LA more effectively. Since the number of teachers (only 20) was too 

small to give reliable results, questionnaires were not suitable for this study. Interviewing ques-

tions were divided into three parts: (1) teachers’ perceptions on definitions of LA and the role of 

LA in learning language at higher education, (2) teachers’ reflection on their teaching practices 

regarding LA, (3) teachers’ assessment of students’ LA ability and teachers’ LA-oriented activi-

ties (see Appendix). It aimed to have EFL teachers tell what they thought about LA and what 

they conducted LA activities inside and outside the classroom. The information collected from 

the teachers’ stories helped to answer the fourresearch questions above. 

Procedure  

All 20 teachers took part in the face-to-face interview, individually, for about thirty minutes 

for each. For convenience and absolute understanding, the interview was administered in 

Vietnamese, and was all recorded by the researcher. Every participant was coded. For instance, 

teachers No.1, No.2 were coded as T1, T2. Every teacher’s recording was saved in a separate 

file. After the transcription finished, it was sent back to the participants, in both Vietnamese and 

English version for confirmation and checking.  

4. Findings and discussion  

What do teachers perceive LA andits demonstrations by EFL students?   

Each of the 20 EFL teachers interviewedexpressed their own standpoints, and most of them 

addressedtheir strong voices, clear perceptions of LA baseline and higher levels and positive 

attitudes towards the role of LA for EFL students. 
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T1 and T9 thought that LA is the students’ “ability”. T1 mentioned that EFL students had to 

“adjust their learning actively”, and master “the ways to learn autonomously, and self-

research”. Next, T2, T3, T4, T10, and T17 emphasized the EFL students’ “responsibility” for 

learning through setting up their clear learning goals, actively arranging their time, choosing a 

place such as the library to learn autonomously, buying books, asking their teachers about what 

they wonder, knowing the requirements of the English major as well as their learning program 

in four years. T5, T12, and T13 thought that EFL students having LA ability were those who: (1) 

actively search materials from websites, forums, their friends, and their teachers to support the 

knowledge that the teacher explained in class, (2) need to network or cooperate outside class to 

revise the knowledge they learned in classes and find new things. Furthermore, T17 mentioned 

two kinds of LA namely “proactive autonomy” and “reactive autonomy”, and said, “The first type 

comprises the students who absolutely learn autonomously. The second consists of the students who learn 

autonomously with teachers’ instructions. In other words, based on teachers’ plans, activities, and in-

structions, they are gradually aware of their LA ability. On this basis, they can design their learning 

goals and their own learning plan by themselves which are suitable for them”. 

Also, T6, T15, T18, T19, and T20 focused on the EFL students’ LA as “attitude”, “self-

consciousness”, and “ability” outside the classroom. According to T6, students had to prepare 

new lessons at home before going to class so that when they were in classes, teachers asked 

them questions and they could discuss the lessons in groups. Besides, when teachers gave their 

learning duty at home such as reading textbooks, studying materials, and doing homework, 

they had to complete them all. Next, T7 thought EFL students with LA ability had their own far 

vision of their learning as their “capacity”. In addition, T8 indicated that “EFL students with 

good LA ability do not need to go to classes as one period in class is fifty minutes and students 

practice English very little. Instead, they can actively listen to more English at home, practice 

speaking to their friends, and writing as well”.  

All the participants appreciated the extreme importance of the EFL students’ LA ability in 

learning a foreign language in the integrated time and technology era these days and in their 

job in the future. More specifically, T1 and T3 added that “after class, the students need to self-

research and self-discover knowledge to seek new things from what they have learnt in class”. 

Next, T2 and T16 talked about the limited time in class in the credit-education system and em-

phasized that if EFL students wanted to master the language skills, they had to allocate their 

time to practice inside or outside the classroom to use English fluently. Additionally, T4, T11, 

T13, and T14 expressed one more function of LA: “It also helps EFL students with lifelong learning 

spirit”, and learning is the people’s long-life activity. According to T5, T6, T7, T9, T12, T15, T17, 

T18, T19, and T20, the students’ LA practices brought them different experience that would 

mainly affect their jobs in the future because, first, they would know how to interact with their 

co-workers and others in society; second, LA fostered the problem-solving skills to deal with 
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the difficult situations they would meet in society in the future; third, LA might train them to 

have the leadership ability in small companies or the ability to work in groups or in pairs.  

Next, from different perspectives, T8 considered that LA played an important role for EFL 

students at Dong Thap University because their background of English was lower than their 

partners’ in other universities in Vietnam in general and in Mekong Delta in particular. Thus, he 

claimed that they needed to develop LA to keep up with their partners. Also, T10 said that EFL 

students had to learn more autonomously to make progress and their necessary skills such as 

critical thinking, and communication should be built. T16 thought that the EFL students’ LA 

would determine sixty percent of their success.  

What have teachers done to develop LA and what are the constraints they are facing?  

When asked to talk about the ways to instruct their students to practice LA activities, most 

teachers expressed that they used virtually the same methods (T1, T2, T5, T6, T7, T8, T9, T11, 

T12, T14, T15, T17, T18, T19, and T20). For example, at the beginning of a course, they designed 

their detailed teaching plans with LA accounting for 20% of the course marks. In addition, they 

gave homework, exercises or assignments, or questions to students to do at home. Then, in class 

they checked whether the students did their duties. Besides, some of the teachers had their own 

special ways to hold and instruct their students to carry out LA, and they are as follow. 

T3, in the Writing courses, held a portfolio-likeactivity. The students would submit their 

paper on time and have another assessment of that paper at the end of the semester. They could 

self-correct their papers and submit the best final ones at the end of the semester to her. Fur-

thermore, she asked the students to write their dairy on their notebooks with topics given by 

her or chosen by themselves and submitted their notebooks to her every week. In another class, 

she had them write journal entries about what they acquired as well as what they did not un-

derstand in that writing class in order to help her have a plan to support them. In the first seme-

ster of the school year 2016 – 2017, she instructed her students to do peer-correction in writing 

on Edmodo – an educational technology website where teachers can share contents, distribute 

quizzes, assignments, and manage communication with students, colleagues, and parentsboth 

inside and outside the classroom. Students self- or peer-corrected their papers and submitted 

their best versions to her at the end of the semester.  

T4 always asked his students to learn autonomously in his instructional courses. He be-

lieved that LA was like the people’s instinct for survival, and what they knew originated from 

LA. In the first period of every course, he gave them clear rules, shared his experience and con-

tents, and told them the class requirements as well aspossible problems they would meet dur-

ing that course and what they had to do to get good results. In addition, he instructed them, 

step by step, to get familiar with the learning methods in a few next periods, and after that they 

had to learn autonomously by themselves. For example, in a Translation course, before each 

class, he gave the students an assignment, and they used the reading skills to read the text and 
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underlined difficult words or phrases which they did not know and looked them up in dictio-

naries. When they learned new words, they had to explain the words by their own definitions 

or explanations, and thus they had to use monolingual dictionaries (English-English dictiona-

ries rather than English-Vietnamese ones). After that, they translated those assignments and 

posted them on their folder in the Google drive. They could see their friends’ work. He also 

asked them not to copy their friends’ answers and if they did, he would give them a zero mark. 

Besides, he divided the class into four groups and gave them a list of topics. Each group dis-

cussed to choose some of the topics to translate into Vietnamese at home and then divided work 

for each member. They edited their work so that other students could understand. They eva-

luated their group members’ work. In class, four groups would evaluate each other; for exam-

ple, group No.2 and group No.3 evaluated group No.1, and to do so, they had to see other 

groups’ work on the Google drive. For example, they evaluated the organization of that transla-

tion version and the ways of using words effectively, compared with the English version, and 

then gave marks. After that, the evaluated group could address to two observing groups about 

what they agreed or disagreed with. This made a debate in the class and they could learn auto-

nomously from each other. Even the evaluated group could say they agreed or disagreed with 

the marks they received and explained the reasons honestly; for instance, a group gave the eva-

luated group 7.5 points and the other gave them 8 points. However, the evaluated group was 

willing to accept 7.5 points and pointed out some explanations. The teacher thought that way 

helped the students increase their LA ability, activeness, honesty, and responsibility for learn-

ing.  

Meanwhile, for Speaking classes, T13 held English clubs for EFL students to practice to-

gether. Also, she told them when they had a chance to meet a foreigner, they should talk to him 

or her so as to practice listening and speaking. Concerning Writing classes, as all students had 

their account on Facebook these days, she organized some groups on Facebook for them to post 

and peer-review their papers. In addition, she held another group for those who liked to com-

pose or create new things. If they wanted, they could write and post their products on their 

group’s Facebook page, and the others would read and comment. For British Literature classes, 

she gave some links with stories or poems and 3 – 5 questions for them to read and answer at 

home to check their understanding, and then they wrote a short report to share their ideas after 

they read in classes. As for Listening, she also introduced some websites of short English news 

such as BBC, VOA, and links of movies to them. Additionally, she sent a long list of English 

songs to them to fill in the blanks and sing to practice both listening and speaking because she 

thought that singing isa high level of speaking.  

T16 usually held a large number of LA activities for EFL students. In Reading classes, the 

activities were designed to be based on the students’ levels. For example, the simplest activity 

was a reading passage to read at home, and a short quiz in class to check which students read it 
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and which ones did not. At the next level, she gave them one to three passages and they de-

signed the questions at home. At level three, the students chose their favorite passages and 

wrote questions. She mingled the reading passages among groups and the students worked 

again on them in class. When they finished, the authors checked their friends’ answers. At level 

four, each student chose their favorite passage, and wrote a five-minute report, and then pre-

sented it in class. Atthe most difficult level, they did the reading tests in TOEFL books or ones 

of the Vietnamese Standardized Test of English Proficiency tests. They did one reading test in 

class and one at home every week. She gave marks for all their activities.  

How do teachers report the effects of the LA activities on their students?  

Assessing the EFLstudents’ LA capacity, T2 found that generally, the EFL students’ LA abil-

ity was very good because they invested their time to learn autonomously. Additionally, T1, T5, 

T17, and T20 thought that their students’ LA ability was good. Next, T4, T6, T8, T9, T12, and 

T19 claimed that their EFL students’ LA ability was average. T4 explained that students carried 

out LA activities following teacher’s requirements, while true LA was more than that. Accord-

ing to T8, his students’ LA ability was average because their beginning background in English 

was low. T16 said that from 60% to 70% of students had low LA ability. And for T3, only a few 

EFL students owned their true LA ability. Meanwhile, T14 did not know which LA level EFL 

students gained. She just said they were still controlled by teachers. Also, T11 said that it was 

hard to assess his students’ LA exactly as their consciousness of LA was not good. 

When asked to assesstheir LA-oriented activities, all 20 teachers shared their interesting 

ideas. T4 said his LA activities were very good. However, he said that he did not have enough 

time to check the students’ LA carefully. In addition, T13 thought her LA activities were good 

or very good and effective because sometimes after she finished a lesson in class, the students 

reminded her of website links for further learning. This indicated that the students concerned 

their LA. However, she was not sure about whether they read them at home. Furthermore, T16 

held that her LA activities were effective because she worked hard on them. Additionally, T1, 

T3, T5, T6, T9, T11, T17, T18, T19, and T20 considered their LA instructions good. However, T2 

said that although he found many ways to help the students practice LA and reminded them to 

learn autonomously, the results were not so satified as was expected.  

T8’s and T15’s teaching practices towards LA activities were self-assessed just over average 

because it was hard to observe all students’ LA in three or four classes. Also, T15 thought she 

did not spend much time on them. Similarly, T12 felt that her instructions and holding students’ 

LA activities were not appropriate. Meanwhile, T10 said that she always took responsibility for 

teaching. Also, in whatever class she taught, right at the first meeting and throughout the 

course, she always told, reminded, and instructed students about LA. She found that it was 

hard for her to self-assess because she tried her best to do what she thought was good for them. 

For those who learned autonomously she thought they were good and the rest were not. 
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The findings above confirmed that the interviewed teachers had clear conceptualisations of 

LA as capability, responsibility, self-consciousness, and activeness in language learning. More specif-

ically, the teachers believed that autonomous students should know what they do and what 

they learn at university; they are supposed to set up their own learning objectives, and their 

learning plans; they should actively look for materials and learn by themselves without waiting 

for teachers’ instructions or requests; they autonomously practice the four skills of English and 

learn new words and grammar structures as well; they create a network to learn in a close col-

laboration with each other. Furthermore, all of them agreed on the vital role of LA for students 

in higher education and after they graduate from university (i.e. lifelong learning). These find-

ings echo those in the previous studies (Borg & Al-Busaidi, 2012; Tapinta, 2016; and Dogan 

&Mirici, 2017). Thus, without any doubt EFL teachers, including those from Dong Thap Univer-

sity, now had positive views on the LA values and knew well how students should demonstrate 

it in practice. Thereby, the present study also reflected the EFL teachers’ current vision of the 

necessity to develop LA one way or another and they themselves should take on the task and 

get students on board. As mentioned above, although none of them had attended any exclusive 

training on LA approaches, they were all aware of its crucial role and are trying their best to 

make it present in teaching classes.         

5. Conclusion and implications   

To that end, all the teachers interviewed in the present study managed to administer LA ac-

tivities, especially out of the classroom, such as assigning homework of grammar, speaking, 

writing, listening tapes, portfolios, and projects to present in class, providing some learning 

materials, and websites. As seen above, groupwork/pairwork or collaborative learning was op-

timised by most teachers interviewed. This is the classroom feature commonly found in Viet-

nam setting and particularly at Dong Thap University. Groupwork involves students in taking 

responsibilities, making plans and choosing means/tools to fulfill shared assignments/goals. 

Therefore, in the case of commonly large-size classes and limited classroom duration, it is a 

good idea for teachers to frequently manipulate groupwork of various formats, especially out-

side classroom and through the Internet.  

However, when instructing LA activities, many teachers admitted that they did not have 

sufficient measures to check their students’ LA activities outside classes like T3’s and T6’s 

thought. In class, they only checked whether or not students completed assignments or home-

work and then gave general corrections due to limited classroom time. Although most teachers 

gave good comments on their LA-oriented activities and students’ LA ability, they could not 

provide valid criteria for their assessments. This is perhaps the problem shared by many EFL 

teachers elsewhere. And as a result, it is urgent to organize more conferences and training 

workshops among EFL teachers and researchers to deal with not only a relevant continuum of 
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LA-oriented activities (i.e., how to build up LA in students step by step), but also a shared 

framework of LA ability (i.e., at which level a student’s LA ability is, and what they should do 

next with reference to language proficiency levels). This LA framework should be easily used 

by both teachers and students for assessment and self-assessment. In other words, it should 

function as a working tool of LA, leading and adjusting them into the right tracks.  

Other problems in conductingLA activities include: 

Students being unprepared for LA development. They mainly went to class, listening, taking 

notes and waiting for exams. Teachers complained that when they asked students to learn au-

tonomously they said they were very busy with frequent classes and extra-activities. Besides, in 

the evening they had to study second foreign languages such as Chinese or French, and Infor-

matics at the Foreign Language Center of the university. Also, they were more attracted by 

many other things, especially Facebook, social websites, going out, playing games online, and 

so on. This indicates that students should be trained more with time management skills and it is 

the teachers who should give them useful guidelines of how to schedule work appropriately 

apart from regular class assignments. It also reveals that despite teachers’ significant efforts 

there is a gap between what teachers expect/desire from students and what they actually ob-

serve in them. This problem has been reported in previous studies (e.g. Tapinta, 2016; Nguyen, 

2016; Dogan & Mirici, 2017). Understandably, there is much for teachers to do for LA develop-

ment, basically because LA is multi-dimensional and not all the students acquire it is a limited 

time.  

Large-size classes of mixed learning styles. Most teachers taught many large-sized classes each 

semester; thus, it is really hard for them to assess students’ LA activities outside as well as to 

give feedback about their homework or assignments inside classroom. Additionally, students 

have different learning styles, so teachers have to recommend/test out learning methods and 

ways to suit each student group of specific-learning styles. Large-sized classes are common 

throughout our country and this shortcoming cannot be solved in the near future. Thus, teach-

ers should be aware of this and get prepared to design different activities for diverse learning 

styles, especially at beginning stages. Once students are on the right tracks, things will definite-

ly become unproblematic.   

The present study has provided evidence about EFL teachers’ perceptions of LA principles 

in the Mekong Delta context. It strongly emphasizes teachers’ positive views towards the LA 

role for students’ college success and later life. Thus, within their ken, teachers are making sig-

nificant attempts for its development in their teaching classes through regular course assign-

ments, especially groupwork outside classroom. Due to large-sized classes of dissimilar learn-

ing styles, class-time limitation, students’ passiveness, lack of motivation and involvement, they 

mostly fail to reap what they expect from their students.  
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Appendix  

Interviewing questions (for teachers) 

I.  Teachers’ perceptions of definition, role, and demonstration of learner autonomy  

1. How do you understand the term “learner autonomy” in case of EFL students? 

2. What do you think about the role of learner autonomy to English majored students at Dong Thap 

University in the integrated time today and when they are employed to be teachers of English or officers 

in the future?  

II. Teachers’ teaching practices regarding learner autonomy 

3. How long have you taught English? Which majors subjects do you often teach? Have you ever im-

plemented autonomously learning activities for your EFL students? If yes, what LA activities have you 

ever organized in each English subject in details? Inside or outside classroom? How often? 

4. How can you check or evaluate whether your students have carried out those or not? 

5. Which advantages and disadvantages do you meet when organizing autonomously learning activi-

ties for your EFL students?  

III. Teachers’ assessment of their LA activities  

6.  You evaluate which level of LA ability EFL students at Dong Thap University get: poor, average, 

good, or excellent? Why?  

7.  How do you self-assess your instruction of LA activities for EFL students? 

 


