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Abstract: The transition period from pre-service to in-service teachers has always been a challenging time 
for novice teachers. Against this backdrop, the current study delves into the effectiveness of the Teaching 
English to Young Learners (TEYL) training program at a regional university in Vietnam. Employing a 
mixed-methods approach, the research aims to examine the core competencies acquired during university 
education and their applications to practical teaching by graduates.  Analyzing results from graduates’ 
surveys and interviews, the research pinpoints the existing gaps between the program design and the 
realities of the teaching profession. Results of the study provide valuable insights for future curriculum 
improvement and adaptation. Afterwards, the current training program would better prepare for their 
teaching careers and promotes their retention in particular and enhances teaching quality and learner 
outcomes in general.  
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1. Introduction  

Teaching English to Young Learners (TEYLs) in recent years has attracted the attention of 
researchers and educators in ELT as it has been prioritized in several countries, including 
Vietnam.  

In 2020, the Ministry of Education and Training (MOET) in Vietnam issued Circular 50 
about promulgating the English Familiarization Program for Preschool Children, which is 
designed to meet the needs of parents and the capabilities of children in becoming acquainted 
with English in preschool institutions that meet the necessary conditions. The program provides 
children with engaging and immersive English experiences, aiming to develop their interest 
and foundational communication skills in English. Additionally, it serves as a preparation for 
English learning at the primary school level and offers opportunities for children to explore 
different cultures (MOET, 2020).  
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Circular 50 of MOET has reinforced the essential role of English in the educational system 
and children’s early exposure to English to boost their cognitive development, linguistic 
abilities, and overall academic performance (Cameron, 2001; Pinter, 2017). Obviously, the fact 
that the demand for well-qualified TEYL teachers is significantly on the rise truly emphasizes 
the pressing need for comprehensive teacher education programs (hereafter training programs) 
that equip graduates with both theoretical knowledge and practical teaching competencies. 

On the other hand, the transition from university student teachers to the real-world TEYL 
classroom seems to be a remarkable challenge for the graduates. Even though they have been 
trained both knowledge and skills in language acquisition theories, teaching methodologies, 
lesson planning, and assessment techniques, they also encounter several unexpected situations 
in their real classroom (e.g.classroom management)  (Peacock, 2009). Therefore, it is necessary to 
conduct a research on the effectiveness of TEYL teacher education programs in preparing 
graduates for teaching young learners in reality, whether or not graduates can apply what they 
have learnt in the training program in their teaching careers.  

2. Literature review 

This section discusses research on teacher training programs and outlines the framework 
for the current study. 

There are several models for program evaluation with different strengths and drawbacks 
(Stufflebean, 1983; Kirkpatrick, 2006; Peacock, 2009). While Stufflebean (1983) focuses on four 
critical components of the training program, namely context, input, process and products, 
Kirkpatrick (2006) emphasises other four factors including learner’s reaction, learner’s learning, 
behavior and results. These two models aim to evaluate the training program comprehensively; 
however, they both require a large amount of time and the cooperation of various stakeholders.  

In 2009, Peacock (2009) notes that while various program evaluation frameworks exist, 
none were specifically designed for English language teacher training. To address this gap, 
Peacock (2009) developed a framework specifically for evaluating English language teacher 
training programs, drawing from existing literature. Accordingly, he did research on program 
evaluation in Hong Kong, specifically examining how well these programs prepare pre-service 
teachers for real-world classroom teaching. The study is particularly concerned with bridging 
the gap between the  theory and practice in English language teacher training. He found out 
that the current teacher training in Hong Kong helped the graduates develop their pedagogical 
competencies, reflection practice and self-evaluation. On the other hand, it would be better if 
the program could provide more time for students to practice teaching (via micro-teaching 
activities) and classroom management skills (Peacock, 2009). 
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In recent times, Karim, Shahed, Rahman, Mohamed, and Rahman (2019) did extensive 
research on evaluating foreign-language teacher education programs in Bangladesh. Collecting 
data through semi-structured interviews and descriptive statistics, they concluded that the pre-
service English language teacher education programs provided graduates sufficient 
pedagogical and linguistic competence. To be more specific, they highly appreciated the 
knowledge and skills in teaching methodologies, lesson planning, and classroom management, 
all of which is beneficial for their future careers. Besides, micro-teaching sessions, peer 
observations, and teaching practicums were also fundamental to prepare them for their real-
world teaching. However, there remain some areas for improvements such as more hands-on 
teaching experience, which is later on supported by Daccache and Ibrahim’ study in 2023 in 
Lebanon. The fact that pre-service teachers had the opportunity to visit schools, engage in 
classroom discussions, and consult with their lecturers helped them to be more confident in 
their teaching afterwards (Daccache & Ibrahim, 2023). This finding is consistent with Kamstra 
(2024), where pre-service teachers expressed a strong desire for more opportunities for practical 
teaching experience and fewer theoretical classes.  

In Vietnam, there has been limited research on evaluating a training program for foreign 
language teachers for young learners while English education to young learners is drastically 
booming. By investigating how well the training program prepares graduate for their future 
careers and to what extent they apply their university training in their real-world teaching, the 
study will be of great importance for universities, TEYL educators and policymakers to make 
future curriculum improvement and adaptation to ensure that the current training program 
better prepares for their future profession and promotes their retention in particular and 
enhances teaching quality and learner outcomes in general.  

The objectives of the current study is to seek the answers for following questions: 

Question 1: How well does the current training program prepare TEYL graduates for 
their teaching career? 

Question 2: To what extent can TEYL graduates apply from what they have learned in 
school to practical teaching? 

3. Method 

3.1. Participants and context 

The number of participants in the current study was 71 TEYL graduates (hereafter 
graduates) of HUFLIS from different cohorts with the ages of 21 to 25. It should be noted that 
these participants represent only one university's TEYL program. They have been teaching in 
different contexts as illustrated in table 1 below from one to five years.  
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Table 1. Graduates’ working contexts 

Working contexts Number of participants Percent (%) 

Public schools 14 19.7 

Private schools 21 29.6 

Home-based class  (self-employed) 21 29.6 

English Centers 15 21.1 

Total N=71  100%  

The data on working contexts reveals that the respondents were employed across various 
educational settings. Most strikingly, the number of graduates working for private schools and 
home-based classes ( or self-employed) is equally the same, each making up 29.6%. Public 
schools account for 19.7% of the respondents, which indicates a smaller yet substantial 
proportion of participants working in this traditional educational context. The proportion of 
graduates working for English centers is 21.1% highlighting the diverse working opportunities 
within the field. The variety of distribution of workplaces reflects a broad range of professional 
environments in which graduates apply their training and skills. 

3.2. Data collection and analysis 

Both quantitative and qualitative techniques were used to gather the data for this 
research. Six volunteers participated in semi-structured interviews based on their preferences 
and willingness after 71 questionnaires were collected online using Google Forms.  

3.2.1. Questionnaire 

The questionnaire utilized in this study was adapted from Peacock’s (2009) research. 
Initially, the online questionnaire was distributed to over 300 graduates from various cohorts 
(since 2017) through Google Forms, yielding 98 responses. After careful screening to address 
various concerns, 27 responses were excluded due to duplicate submissions and incomplete 
responses, resulting in 71 valid responses that were formally analyzed for quantitative data. 

The questionnaire comprised two main sections: general demographic information about 
the graduates and their evaluation of the current training program. The evaluation focused on 
the program's effectiveness in preparing them for teaching careers and its applicability to their 
teaching practices. Respondents were required to answer close-ended questions using a 5-point 
Likert scale, ranging from "strongly disagree" to "strongly agree," to indicate their level of 
agreement or disagreement regarding the training program. 
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All graduates were assigned codes ranging from G01 to G71 in order to maintain 
confidentiality. With a Cronbach's alpha of 0.9539, the questionnaire showed a high degree of 
internal consistency, indicating extremely high reliability among the survey items. 

3.2.2. Semi-structured interview 

In-depth interviews were willingly conducted with six participants (coded IN01 to IN06).  
Participants were offered the choice to switch to English if they were having trouble finding 
equivalent terms (e.g., microteaching, classroom management), and all interviews were 
conducted in Vietnamese. Each interview lasted from 40 to 60 minutes and was audio recorded. 
Depending on the graduates' convenience and preferences, the interview was either done in 
person at coffee shops or online via Google Meet. The verbatim of the recorded interviews was 
transcribed for in-depth information, aiming to complement and enhance the quantitative data. 

4. Findings  

In this section, key findings from the questionnaire and interviews are presented, which 
is related to the preparation of the current training program for future careers and their 
application of what they learnt into teaching realities in Vietnamese context.  

4.1. Preparation for teaching career: 

Table 1. Graduates’ evaluation on the preparation for teaching careers 

Statement Mean SD Strongly 
disagree 

Disagree Neutral Agree Strongly 
agree 

The program 
prepared me to 
teach English in the 
classroom. 

4.63 .485 0 0 0 

 

26 

(36.6%) 

45 

(63.4%) 

The program gave 
me useful micro 
teaching activities, 

4.80 .401 0 0 0 

 

14 

(19.7%) 

57 

(80.3%) 

The teaching 
internship credits 
helped me to 
prepare well for my 
teaching career. 

4.73 .477 0 0 1 

(1.4%) 

17 

(23.9%) 

53 

(74.6%) 
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After completing 
the course, I am 
ready for my 
teaching career. 

4.70 .490 0 0 1 

(1.4%) 

19 

(26.8%) 

51 

(71.8%) 

The first research question aims to investigate graduates’ overall evaluation whether or 
not the current training program prepares for their teaching careers. Overall, it can be 
noticeably seen that graduates hold a positive perception of the training program for preparing 
them for their teaching careers.  

First, graduates believe that the training program prepares them for classroom teaching 
(M = 4.63, SD = 0.485) with strong positive outcomes. Most strikingly, the complete absence of 
neutral or negative responses (63.4% strongly agree, 36.6% agree) indicates the high level of 
satisfaction of graduates in terms of classroom preparation. Secondly, the statement related to 
career readiness achieves a high mean score (M = 4.70, SD = 0.490) with 71.8% strongly agreeing 
indicating a successful achievement of the program objectives.  

Besides, the most outstanding finding is the high rating for micro-teaching activities (M = 
4.80, SD = 0.401), with an overwhelming 80.3% of participants strongly agreeing about their 
usefulness. This finding aligns with Peacock (2009), in which he emphasized the importance of 
micro-teaching in helping students to boost their confidence and sharpen their pedagogical 
skills. In addition, the effectiveness of the internship receives a very strong positive evaluation 
(M = 4.73, SD = 0.477), with 74.6% of the participants strongly agreeing that the internship 
prepares them well for their teaching career.  

In the section that follows, data from open-ended questions of the questionnaires and 
interviews of graduates will be further evaluated. 

Graduates highly appreciate the theory and practice related to teaching English to young 
learners, especially the lesson learnt from micro-teaching activities and internship. 57 out of 71 
graduates praised their micro-teaching time in their comments, in which they stressed the 
importance and usefulness of micro-teaching activities. G23 shared that “I have never taught in 
such a crowded class before as I used to be a private tutor with one or two students” and 
“Micro teaching allows me to get familiar with classroom settings.” Some of the participants 
also claimed that they learnt a lot from their peers’ teaching and teachers’ feedback, particularly 
on “lesson plans, teaching styles and teaching skills”. However, they also expressed their 
expectation to have more micro-teaching practice time as it was still insufficient, said by more 
than half of the participants. Besides, the internship period proved to be the most favorite 
among participants as almost everyone left a positive comment on it, like “getting exposure to 
the real teaching”, “working directly with primary school students” and “finding out my own 
strengths and weaknesses after each teaching practice”. While the internship period brought 
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about such a useful experience for participants, it also helped them to figure out the gaps 
between their theoretical learning at school and their real teaching practice. What they 
emphasized the most was how to deal with parents and students with special needs, especially 
in inclusive classrooms, shared by more than one-third of the graduates.  

4.2. Application of learning in school to practical teaching: 

Table 2. What graduates have learnt in school  

Statement Mean SD Strongly 
disagree 

Disagree Neither 
agree 
nor 

disagree 

Agree Strongly 
agree 

The program gave 
me adequate 
training in English 
language. 

4.47 .734 0 0 

 

7 

(9.9%) 

22 

(30.9%) 

42 

(59.2%) 

The program gave 
me adequate 
training in teaching 
skills. 

4.66 .477 0 0 0 

 

24 

(33.8%) 

47 

(66.2%) 

The program taught 
me how to teach 
English. 

4.79 .445 0 0 1 

(1.4%) 

13 

(18.3%) 

57 

(80.3%) 

The program taught 
me classroom 
management skills. 

4.62 .517 0 0 1 

(1.4%) 

25 

(35.2%) 

45 

(63.4%) 

The program taught 
me how to use 
foreign language 
teaching materials. 

4.65 .510 0 0 1 

(1.4%) 

23 

(32.4%) 

47 

(66.2%) 

The program taught 
me how to adapt 
foreign language 
teaching materials. 

4.55 .650 0 1 

(1.4%) 

3 

(4.2%) 

23 

(32.4%) 

44 

(62%) 
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The program taught 
me foreign language 
testing and 
evaluation skills. 

4.65 .510 0 0 1 

(1.4%) 

23 

(32.4%) 

47 

(66.2%) 

The program 
encouraged me to be 
a reflective teacher 
when I started 
teaching. 

4.56 .603 0 0 4 

(5.6%) 

23 

(32.4%) 

44 

(62%) 

The second question seeks the answer for what graduates have learnt and applied to their 
practical teaching careers. The table shows high ratings across key components of language 
teacher preparation of the current training program.  

First, the statement related to teaching methodology and pedagogical skills achieves the 
highest proportion (M = 4.79, SD = 0.445), with 80.3% of those surveyed strongly agreeing that 
the training program taught them how to teach English. In the open-ended questions and 
interviews, graduates further explained: 

I am satisfied with the modules that offer in-depth training in specialized areas, such as 
teaching vocabulary, developing listening-speaking and reading-writing skills for children, 
practical teaching, and teaching techniques, as they provide me with a lot of methods, 
techniques and opportunities to practice before entering the real teaching environment. (IN03) 

I am also pleased with the methods for teaching students, as these innovative approaches 
make students more interested in learning English. (G02) 

 I had chances to learn useful knowledge and skills, some of which I often made mistakes 
by nature. I am satisfied with all components of the training course. (G48) 

In terms of language skills, a majority of graduates agree that they have got adequate 
training in English (M = 4.47, SD = 0.734), with slightly more variation in responses as 9.9% of 
the participants hold the neutral views, which leaves room for further explanation in their 
open-ended questions and interviews: 

I learned from everything of the program that teachers taught me at that time, with the 
adaptive, knowledge and understanding of all the skills helped me a lot when I was teaching at 
school. (G34) 

Another important factor of the teacher training program, materials development and 
adaptation, two related components show quite an interesting patterns as follows: using 
teaching materials (M = 4.65, SD = 0.510) and adapting materials (M = 4.55, SD = 0.650), in which 
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a large number of graduates (roughly 98%) agrees that they have been trained how to use and 
adapt foreign language teaching materials. However, there is a slight difference between the 
two as the latter obtains a  lower score and higher standard deviation in comparison with the 
former. One of the reasons is that a small number of participants found the course a bit 
challenging. In the open-ended questions, some mentioned that they had limited time to 
practice adapting the teaching materials, as most of their time was dedicated to learning 
theoretical concepts. (G34, G52 and G66). 

Additionally, the graduates highly appreciate testing and assessment (M = 4.65, SD = 
0.510) with 66.2% of those responding strongly agree that the training program taught them 
foreign language testing and evaluation skills and they could apply in designing activities to 
evaluate students’ learning. 

Last but not least, reflective practice proves to be a fundamental component of the 
training program as a large number of applicants (roughly 95%) agree that the program 
encourages them to be a reflective teacher. 

Overall, data from the close-ended questions from the questionnaires highlights the 
graduates’ satisfaction of the training program on preparing them for practical teaching. 
Graduates’ response in open-ended questions and interviews further back up this finding, and 
reveals other interesting aspects. Specifically, graduates did propose several recommendations 
to improve the current training course in the table below. 

Table 3. Graduates’ recommendations for further improvements 

Recommendations Examples 

Classroom management One aspect that hasn't been explored in depth is classroom 
management with different types of students, such as 
hyperactive students, noisy students, special needs students, 
those with communication difficulties, or students who 
struggle to control their emotions due to noise disturbances. 
(G24) 

Effective time and classroom management strategies should 
be addressed to ensure productive lessons. (IN02) 

Classroom management courses should include simulated 
scenarios such as: What should an English teacher do when a 
student with autism refuses to cooperate during a lesson or an 
observed teaching session? (G68) 
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How to deal with students 
with special needs 

During the internship and teaching now, I have not been so 
confident when dealing with students with some 
psychological problems, which I was not trained before. (IN01) 

There is still a lack of knowledge related to educational 
psychology, and in practice, many situations are difficult to 
handle. (IN04) 

I hope to learn more about how to tackle some unexpected 
situations in class. (IN01) 

It is important to present various classroom situations during 
practice teaching sessions, such as students talking during 
lessons, a student feeling unwell, students not completing 
their homework, students refusing to participate in group 
work, or shy students who are reluctant to speak. (G23) 

 

How to communicate with 
parents 

I think that if possible, more focus should be placed on 
classroom management and communication skills with 
students and parents, just as much as practicing teaching 
skills. (G27) 

I have trouble communicating with students’ parents whom I 
didn’t have much exposure to when I was at school. (G62) 

How to organize extra-
curricular activities 

During my time working at the Bilingual School, I noticed that 
most parents were highly interested in the Cambridge 
certificates and English competitions for their children. 
Therefore, the school could integrate content about the 
Cambridge English Program into the curriculum and help 
students learn more about English competitions and 
extracurricular activities. (G29) 

I would love for the program to include a course on 
organizing English extracurricular activities. (G49) 

More primary 
school/English center visits 

I hope that in the future, I will have the opportunity to visit 
elementary schools to observe and practice teaching more, 
rather than just doing demos in class. (IN03) 

If I could go back to that time, I would still want to have more 
observation sessions of teachers at elementary schools or 
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English centers during my studies. (G26) 

I believe that more pre-internship observation sessions should 
be included to give students real-life experience in an 
elementary school setting. This would help them understand 
and handle unexpected situations with students more 
effectively. (G31) 

 

It can be seen that even though graduates could apply what they learnt in their real 
teaching careers, they do raise some issues of concerns for a more effective and practical 
training program. 

5. Discussion and conclusion 

This study examined whether  the Teaching English to Young Learners (TEYL) training 
program at a regional university in Vietnam  prepared for their teaching career, and what they 
applied to practical teaching. Overall, the graduates expressed their high level of agreement 
with the preparation of the training course for their career and applied what they learnt in 
school to practical teaching. However, they also proposed some valuable recommendations for 
the improvement of the current training program. 

A key highlight from the findings is that graduates perceived the training program 
prepared them for their future career, particularly on classroom preparation, career readiness, 
micro-teaching, and internship experiences. This finding asserts that graduates were equipped 
with fundamental practical teaching and real-world teaching experiences (Farrell, 2016; 
Richards, 2017; Peacock, 2009), which helps them have a smooth transition into their teaching 
careers (Darling-Hammond, 2006).  

The second focus of the current study aims to investigate what graduates have learnt and 
applied to their practical teaching careers, particularly in developing teaching methodology, 
pedagogical skills, materials adaptation, testing and assessment, and reflective teaching 
practices. 

Graduates are well-prepared for their teaching careers in terms of teaching methodology 
and pedagogical skills. This aligns with Peacock (2009) in which he put the emphasis on the 
necessity of explicit training so that graduates could obtain not only the methodological 
competence but also practical classroom strategies. Besides, they also highly appreciated 
specialized modules such as teaching vocabulary, developing listening-speaking and reading-
writing skills, and practical teaching techniques, all of which are fundamental aspects of 
effective language instruction (Richard, 2017).  
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Taking language skills development into consideration, a large proportion of graduates 
claimed that they were provided with adequate training in English language skills. However, 
9.9% of participants shared their neutral views which suggests some room for improvement for 
language proficiency training. This resonates with Richard (1998) that the proficiency level of 
prospective non-native English speaking teachers is of great importance in English teacher 
education; therefore, the language proficiency aspect in teacher education programs could be 
further strengthened (Coskun & Daloglu, 2010). 

In terms of using and adapting materials, there is a slight difference in standard 
deviation, in which using teaching materials received a higher score than adapting materials. 
This result indicates a great variability in the level of confidence of these two skills. Almost all 
participants (98%) could use the teaching materials confidently, yet they also proposed to have 
more hands-on experience in adapting materials, rather than too much emphasis on theoretical 
training. Tomlinson (2012) suggests that a teacher training program should provide both 
theoretical knowledge and extensive practice in adapting teaching materials to meet students’ 
needs and learning styles.  

Additionally, graduates recognized that they were trained foreign language testing and 
evaluation (M = 4.65, SD = 0.510), therefore they were able to design activities and tests to 
evaluate students’ performance. Bachman and Palmer (2010) further support that incorporating 
essential assessment literacy in the training program prepares future teachers to design, 
administer, and interpret assessments to support student learning.  

Last but not least, graduates were also provided with reflective practice, a core 
competency of effective language teachers (Farrell, 2016) with nearly 95% agreement of 
participants. During the training program, graduates were required to reflect on their own and 
their peers’ teaching practice so that they were able to evaluate and adapt to classroom 
challenges.  

While graduates can apply most of the knowledge and skills from the training program 
to their own teaching careers, they also identify critical gaps in classroom management, 
communication skills, practical teaching experiences, and extracurricular activities. This also 
resonates with Peacock’s findings, in which he emphasizes the comprehensive preparation in 
both pedagogical knowledge and real-world teaching competencies of the training program.  

The first and foremost gap that most of the graduates identify  is the lack of training in 
classroom management, particularly for handling diverse student needs. They do face a lot of 
challenges in dealing with hyperactive students, noisy students, special needs students, and 
those with emotional or communication difficulties (G24, G68, IN01), especially in the inclusive 
classrooms. There is a pressing need for new courses to improve students’ managerial 
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competence so that student teachers can be able to handle real-world classroom challenges 
more effectively (Coskun & Daloglu, 2010; Peacock, 2009). 

The lack of training in communication with students’ parents is also addressed. Most of 
the graduates were not confident when communicating with students’ parents as they had little 
exposure to parent-teacher interactions during their training (G62, G27) and had troubles in 
sharing parents’ expectations and concerns. Besides, one graduate now working in a big city 
mentioned parents’ concerns for Cambridge certificates and English competitions (G29). It is 
advised that they need to understand international assessment frameworks and effectively 
communicate learning goals to parents. Therefore, the training program should include more 
modules on parent communication strategies and international assessment frameworks. 

Several participants emphasized the need for greater exposure to real teaching 
environments before their internship. They expressed a desire for more pre-internship 
classroom observation sessions in primary schools or English centers (IN03, G26, G31). This 
finding supports Peacock (2009), who stressed that pre-service teachers benefit significantly 
from early and repeated exposure to authentic teaching environments. Observing experienced 
teachers allows trainees to develop a deeper understanding of classroom dynamics, teaching 
styles, and student engagement techniques (Daccache & Ibrahim, 2023; Kamstra, 2024). 

Finally, graduates suggested that ELT programs should include a course on organizing 
English extracurricular activities (G49). For instance, English clubs and competitions play a vital 
role in student motivation and language acquisition, teachers must be equipped with skills in 
event planning, student engagement, and activity facilitation (Harmer, 2015). 

Overall, the current training program is successfully preparing graduates for their 
teaching careers thanks to the knowledge and skills in pedagogical competence, linguistic 
competence, assessment, and reflective teaching practices. There remain some areas of concerns 
in terms of classroom management, psychological training, communication with parents, and 
practical teaching experience. To fully prepare graduates for their real-world teaching, the 
training program should be strengthened in experiential learning, classroom management 
training, expanding pre-internship observation opportunities and training on integrating 
extracurricular activity. 
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